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Remember the Good Old Days?

Students repeated grades to see If they would
ocatch up. o

Screening tests included C
ogeneral maturity. o

The Reading Teacher was responsible for all
students below the 40 ™ %le.

Most referrals occurred during or at the end of

3" grade; the evaluation process took up to
SiX months.
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NIH-NICHD Multidisciplinary Research
Progra.m (North America; Lyon, 1985-2005)
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Cognitive Differences

Reading Difficulty Groups
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Prognosis—Long Term Outcomes

+  Children who are IQ - discrepant and
Q- consistent do not differ in the long - term
development of reading ability.
(Francis et al., 1996; Silva et al., 1987)

ety poor read
ke those with

;b oGarden vari
very much |1
disabilities.




Prognosis Francis et al. (1996)
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Response to Intervention

0 € t h-achiev®ment discrepancy does not

reliably distinguish between disabled and non -

di sabl ed readersechi |l dren
be difficult [and easy] t

does not predict response
Vellutino et al. (2000), p. 235
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National Research Council (NAS)

oéefederal guidelines for spec
should be changed to encourage better integrated

general and special education services. We propose

that eligibility should ensue when a student exhibits

large differences from typical levels of performance

éwith evidence of i1 nsufficien
qguality I nterve&dtionséd (p. 8
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Denton et al., Variability in Response Rates

Gains in Basic Skills Standard Score Points During 16-Week
Intervention
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Response to Tier 3 Instruction




To Interpret Tests, We Need A Theory
(Scarborough’s Reading Rope)

LANGUAGE COMPREHENSION

Background Knowledge
Vocabulary Knowledge
Language Structures S SKILLED READING:
Verbal Reasoning Sty ;96‘/,'7 fluent execution and
Literacy Knowledge | coordination of word
recognition and text
comprehension.

WORD RECOGNITION

Phonological Awareness
Decoding (and Spelling) =2
Sight Recognition

Reading is a multifaceted skill, gradually acquired over years of instruction &n



Subtypes of Reading Disability

Oral Language
Processing

. ~Qocabulary,
ok
WA

Phonologica
Processing

All three issues: the most
prevalent subtype




Figure 1.4: Subtypes of Reading
i fﬂ cu I ty Comprehension Ability
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Figure 1.2: Meaning-Change Errors and
Reading Fluency (NAEP)

Figure 1.2 Meaning-Change Errors and Reading Fluency
(NAEP dara, 2002)
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'Sample size was insuffici=nt to permit a reliable estimate for students with 21 or more errors that resulted in a
chanage of meaning.

SOURCE: US. Department of Education, Institute of Education Sciences, National Center for Education Statistics,
National Assessment of Educational Progress (NAEP), 2002 Oral Reading Study.




Ehri’s Phases of Word-Reacding
Development

early .
sight-word e
learning fluently
letter by sound,
knowledge ) syllable,
Incidental il morpheme
visual cues /  partial grapheme whole word
correspondence . !
phoneme families,
awareness complete and
phoneme analogies

awareness

Prealphabetic =—> Early Alphabetic —> Later Alphabetic =—> Consolidated
Alphabetic
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