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}Some slides in this presentation are 
excerpted from LETRS ( Language Essentials 
for Teachers of Reading and Spelling ), 
coauthored by Dr. Moats and Dr. Carol 
Tolman .

}Linda Farrell helped assemble the case study 
data.
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Students repeated grades to see if they would 
òcatch up.ó

Screening tests included òdraw a personó and 
ògeneral maturity.ó

The Reading Teacher was responsible for all 
students below the 40 th %ile .

Most referrals occurred during or at the end of 
3 rd grade; the evaluation process took up to 
six months.
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Change in Reading Skill for Children with 

Reading Disabilities who Experience 

Growth in Reading of .04 Standard 

Deviations a Year
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Reading Difficulty Groups
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} Children who are IQ - discrepant and 
IQ- consistent do not differ in the long - term 
development of reading ability. 

(Francis et al., 1996; Silva et al., 1987)

} òGarden variety poor readersó are numerous and 
very much like those with òdiagnosedó reading 
disabilities.
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òé the IQ- achievement discrepancy does not 
reliably distinguish between disabled and non -
disabled readerséchildren who were found to 
be difficult [and easy] to remediate é and it 
does not predict response to remediation.ó

Vellutino et al. (2000), p. 235
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òéfederal guidelines for special education eligibility 

should be changed to encourage better integrated 

general and special education services. We propose 

that eligibility should ensue when a student exhibits 

large differences from typical levels of performance 

éwith evidence of insufficient response to high 

quality interventionséó (p. 8ð22)
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Gains in Basic Skills Standard Score Points During 16-Week 

Intervention 
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p. 54

Background Knowledge
Vocabulary Knowledge
Language Structures
Verbal Reasoning
Literacy Knowledge

Phonological Awareness
Decoding (and Spelling)
Sight Recognition

SKILLED READING:
fluent execution and
coordination of word 
recognition and text
comprehension.

LANGUAGE COMPREHENSION

WORD RECOGNITION

Reading is a multifaceted skill, gradually acquired over years of instruction and practice.



All three issues; the most 

prevalent subtype
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