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1. Introduction

This poster presents a framework for evaluating Specific Learning Disability (SLD) eligibility decision-
making within a Response to Intervention (RTI) model. The framework incorporates three educational decisions
that must be made when determining eligibility and four criteria for judging the defensibility of those decisions.

5. Eligibility Decisions

Eligibility decisions are distinguished from other educational decisions because of the permanent consequences — both positive and negative — of special
education identification. Consequently, our criteria must be held to a particularly rigorous standard of evidence in order to be defensible for eligibility decisions.
Table C provides necessary questions educators must consider to ensure that each decision is reliable, meaningful, has a normative context, and is feasible.

2. Educational Decisions
In order to determine whether a student meets special education eligibility criteria for Specific

The figure to the right is an adaptation of the Outcomes Driven Model depicting at which stage each educational decision is made.

Learning Disability under an RTI framework, educators must make three critical determinations:
1) does the student demonstrate severe low skKills,
2) Is the student receiving instruction that is generally effective, and

3) is the student making adequate academic progress (“responding”)? .
Table A defines each determination and provides examples of some essential elements of each. Validate Need for Support
Table A. Educational Decisions for Determining Eligibility within an RTI Model '

4. Criteria for Making Defensible Educational Decisions

These educational decisions should not be made haphazardly; we propose four criteria that should be applied to all educational decisions: the decision must
be (a) reliable, (b) meaningful, (c) have a normative context, and (d) have instructional implications that are feasible for educators.

Table B provides definitions of each criterion and practical questions to ask when determining if practices meet the criterion.
Table B. Criteria for Determining the Defensibility of Educational Decisions

3. Generally Effective Instruction

The most recent results from the NAEP indicate that current typical instruction is not generally
effective for all students. Taking this into consideration, we emphasize that generally effective
instruction should be more effective than typical instruction within a national normative context.





